
Tackling Tokenism:

What makes a meaningful 

and appropriate resource?



www.narragunnawali.org.au/rap/actions/18/curriculum-planning



“Is the painted boomerang tokenism? Well, that depends. 

Did the students engage with Aboriginal people while painting the boomerang? Did they learn 

about the boomerang, its uses, and the many different kinds of boomerangs traditionally used? 

Did they learn that the returning boomerang, an Australian icon, was traditionally actually a 

child’s toy, and differently-shaped boomerangs were created as hunting tools? Did they learn 

how boomerangs are made, incorporating an appreciation of early use of ‘physics’, and what 

some of the various Aboriginal names for the objects are? In short, was the learning experience 

a rich one that advanced the students’ intercultural knowledge/understanding in some way? 

More importantly, did the experience allow the students (and teachers) an opportunity to meet 

and talk with Aboriginal people? And finally, is the boomerang-painting activity just one of many 

aspects of Aboriginal and Torres Strait Islander cultures explored across the key learning areas 

throughout the school in each year level? If the answer to these questions is ‘yes,’ then I would 

venture to suggest the painted boomerang is not necessarily ‘tokenism.’”

-Cara Shipp (2013) Bringing Aboriginal and Torres Strait Islander 

perspectives into the classroom: Why and How 



Reconciliation in Education – Terminological Considerations

• Referring to Aboriginal and Torres Strait Islander Peoples

• Acknowledging Diversity

• Avoiding Offensive/Unacceptable Terms

• Currency and Continuity

• Demonstrating Respect through Capitalisation

• Avoiding Deficit Language

• Avoiding Divisive Language

• Close/Closing the Gap

• Accessible, appropriate terms for young children

Remember that these are 

guidelines only, and should 

not replace the advice from 

your Aboriginal and Torres 

Strait Islander stakeholders. 



RHETORIC RISK REVISION

“We acknowledge the ancient traditions of Aboriginal 

and Torres Strait Islander peoples and how these have 

shaped Australian heritage.”

“Our RAP cover artwork features dot painting, which is 

an important part of the 

Aboriginal cultural identity.”

“We will help to address the needs of socio-

economically disadvantaged Aboriginal and Torres 

Strait Islander communities by engaging Aboriginal and 

Torres Strait Islander owned businesses.” 

“If we learn more about Aboriginal and Torres Strait 

Islander peoples, we can provide improved life 

opportunities for them.”



Evaluating Resources
www.narragunnawali.org.au/professional-learning/58/evaluating-resources

 Has sufficient attention been given to appropriate, 

inclusive and respectful language or terminology use? 

 Has an appropriate amount of accompanying 

information/contextualisation been provided around why 

and how cultural safety and respect should be facilitated 

before audiences engage with the resource? 

 Does the resource incorporate closed questions, or 

questions that assume an inherent or individual ‘answer’? 

 Does the resource incorporate empathy-style tasks? 



 Does the resource involve maps and/or mapping 

exercises? 

 Have external reference materials listed or 

recommended within the resource been critically 

evaluated, contextualised or explained? 

 Has an appropriate amount of accompanying 

information/contextualisation been provided around 

how the resource can be actively engaged with in non-

tokenistic ways? 

 Has the resource been designed, developed and/or 

delivered in collaboration with your local Aboriginal 

and/or Torres Strait Islander community?



www.narragunnawali.org.au/rap/actions/27/build-relationships-with-community



To foster positive race relations, the 

relationship between Aboriginal and Torres 

Strait Islander peoples and the broader 

community must be grounded in truth. 

Whether you’re engaging in challenging 

conversations or unlearning and relearning 

what you know, this journey requires all of 

us to walk together with courage.



Reconciliation in Education – Key Messages

Strong examples of reconciliation in education tend to:

• Address all five integral and interrelated dimensions of reconciliation.

• Recognise the relationship and yet distinction between ‘Aboriginal education’ 

and ‘reconciliation in education.’ 

• Recognise that Aboriginal and Torres Strait Islander content and perspectives 

apply to all areas of study.

• Appreciate that reconciliation is everyone’s business, and for everyone’s 

benefit, and should be driven in a whole-scale sense.



Reconciliation in Education – Key Messages

Strong examples of reconciliation in education tend to:

• Focus not just on the importance of students’ learning, but also on the 

importance of continued professional learning of teaching staff. 

• Draw on a strengths-based approach.

• Genuinely embed reconciliation actions into everyday practice, rather than 

reserving them for special events or as extra-curricular activities. 

• Be aspirational and ambitious but also honest and humble.



Reconciliation in Education – Key Messages

Strong examples of reconciliation in education tend to:

• Demonstrate an active awareness of the diversity of Aboriginal and Torres 

Strait Islander identities, histories, cultures and perspectives.

• Recognise that reconciliation is about more than celebrating multiculturalism, 

diversity, human rights, equal opportunities and inclusion generally.

• Be founded on a commitment to building long-term, transformational 

relationships with the local Aboriginal and Torres Strait Islander community.

• Appreciate that the ways in which we talk about reconciliation can be just as 

important as the ways in which we ‘walk’ together in reconciliation.


